Swine Flu and You

Beginning ESL

Disease Prevention Health Related Tasks:
· Students will be able to identify symptoms of novel

H1N1 flu and increase their understanding how to prevent H1N1 flu.

Language Skills

· Students will be able to use the present tense to describe the symptoms of swine flu.
· Students will be able to use the imperative form
· Students will be able to read authentic materials: a flyer about correct hand washing       
ESOL Standards Addressed

· Learners will improve ability to understand spoken English.
· Learners will improve speaking skills necessary to function in English.
ESOL Level:  Level 1/Beginning and possibly Level 2

Duration:  Five days, 2 – 2.5 hours each day 

Materials

· Visual Aids 1 – 25
· Handouts 1 – 8
· Soap, wash basin, hand sanitizer, paper towels, and tissues  (days 3, 4 and 5)
· Set of Picture Dictionaries  (day 1.12 optional)
· Koosh ball or small stuffed animal  (days 1.4, 2.7)
· Student notebooks
· Large sheets of newsprint (days 3, 4 and 5)
· Tape or magnets to hang newsprint (days 3, 4 and 5)
· Scissors for half the class or precut pieces (day 2.8)
· 3 X 5 index cards cut in half  (day 3.4)
· Colored markers and/or crayons  (days 3, 4 and 5)
· Sheet protectors for visual aids (optional) 
Purpose:  Students will have the opportunity to talk about swine flu and gain a greater understanding of the disease which may alleviate some of their fears and misconceptions.  Also, students will learn some actions they can take to prevent the spread of H1N1 flu and be able to share this knowledge with their family and friends.

______________________________________________________________________

About the author:  

I have been an English as a Second Language teacher in the Office of Adult and Continuing Education of the New York City Department of Education for over 20 years.  For much of that time, I have taught beginning level ESL1 students at Grand St. Settlement, a community center located on the Lower East Side.

My students are predominantly working-class Chinese immigrants, many of whom are housewives with school-aged children.  These students are highly motivated and determined to learn English to help their families.  Still, they face a formidable task.  The English language is totally unlike their native language; Chinese and English have virtually no cognates.  In other words, nothing in English sounds like Chinese or even remotely looks like Chinese. Yet, by June, my Chinese-speaking students learn to understand and speak English, no doubt due to their work ethic and desire to learn.  

About the lesson:  

There are a number of techniques and approaches I use that work especially well with this population which I will share with you in the lessons that follow.


The main approach used in these lessons is Total Physical Response or TPR, developed by James Asher in which students learn a new language by carrying out imperative commands without speaking.  In the preliminary activities of a Total Physical Response lesson, students observe and listen to the spoken language and demonstrate their understanding by performing physical actions.  Only when the students can demonstrate total comprehension through their actions, does spoken language instruction begin.  I believe Total Physical Response brings about greater retention of language because both hemispheres of the mind are engaged in the learning process:  the analytical, verbal right brain and kinesthetic left brain.  During a TPR lesson, students get up, move about and manipulate objects which make language learning fun.  Students do not need to speak to demonstrate comprehension.  For Asian students who often struggle with English pronunciation, this is a great relief and greatly lessens their inhibitions.


If I may, I would like to make three little suggestions for using these lessons with low-level ESL students.  One, spend at least 30 minutes at the beginning of each day’s lesson reviewing the previous day’s lesson.  Do not be afraid of boring the students.  Students need to hear new material many times in different ways to internalize it.  Two, put the visual aids in sheet protectors and keep them in a loose-leaf binder so they are readily available as you teach the lessons.  Three, enlarge and laminate the Cover Your Cough flyer.  It is much more effective to elicit ideas from students when their eyes are all focused upfront on a big picture.  When students are looking down at a handout, they are less likely to participate freely in a class discussion.


During the second week of school this September, I piloted the ESL1 swine flu lessons in two classes.  By the end of the week, the students were able to identify the symptoms of swine flu, understand how the swine flu virus is spread and could describe what to do to prevent swine flu.  While the students seem enjoy all the activities in the lessons, they seem to particularly like playing the symptoms game (day 2.8), the hand washing TPR command sequence (day 4.7) and reading the Cover your Cough flyer (day 5.10)  For me the highlight of the week was when several students seemed to prefer reading the Cover your Cough flyer in English than in their own language.  When I offered the students translations of the Cover Your Cough brochure in Arabic, Chinese and Spanish, some Chinese students said, “No Chinese!” and didn’t take the translation. It was an especially gratifying moment.


I wish you success with these lessons and hope that your students will enjoy them as much as mine did.

______________________________________________________________________

Day 1:  Symptoms of Swine Flu

Vocabulary:  I feel: happy, sad, hot, cold, good, bad, fine, tired, hungry, full, OK, sick

How do you feel?

H1N1 flu, swine flu, 

Symptoms: fever, headache, body ache, cough, sore throat, runny nose, diarrhea, sneezing, vomiting, chills

Relax, don’t panic

Preparation and materials:  You will be using handout 1 and handout 2 in today’s lesson and visual aids 1 – 14.  You will need a set of picture dictionaries if you want to do step 12 of the lesson.
Steps

1.  Warm-up

The teacher begins class by eliciting the day and the 

date.  On the board is written:

Today is ____________.

Date:  ______________.

The teacher asks the class “What day is today?” and “What’s the date?” The whole class responds, and the teacher asks for a volunteer to write the day and the date.  The teacher draws a happy face on the board, and pointing to herself smiling she says, “I feel happy.”  

The teacher then elicits the vocabulary for other feelings by dramatizing or drawing facial expressions.  After the class has named 8 to 10 vocabulary words to describe feelings, the teacher writes the list on the board.  

The teacher reads the vocabulary to the class again, miming each word dramatically.  The teacher may supply vocabulary if necessary.

Point out pairs of opposites to the students:


hot/cold   sick/fine    hungry/full 

2.  Total Physical Response (TPR)

Now the teacher reads the vocabulary again and instructs the class to show the emotion using body language.  The teacher and the students perform the appropriate expression for each vocabulary word.  The teacher should be “over the top” in expression and encourage the students to do the same.  This is all in good fun.  At this point in the lesson, remind the students to “Listen, look and do.  Do not speak.”  There will be ample opportunity to speak later in the lesson.

3.  Performing the actions:

Next the teacher calls out the vocabulary words out of order to see if students can do the appropriate actions.  The teacher can correct the students if necessary gently and with humor. Repeat this step as often as necessary until all the whole class can perform the actions correctly on cue.

4.  Koosh Ball  “I feel ___________.”

The teacher writes the words I feel on the board. Students make a large circle in the classroom and the teacher holding a koosh ball or small stuffed animal says, “I feel happy.  And you?”  The teacher then throws the koosh ball to a strong student who may repeat what the teacher has said or make his own original sentence with the words I feel . . . . 

This student then throws the koosh ball to another classmate who also makes a sentence with I feel. Encourage the students to use a variety of adjectives to describe their feelings.  Again, students should use the appropriate facial expression or action that corresponds with the vocabulary.

5.  Interview:  “How do you feel?”

The teacher says the question “How do you feel?” with fluent, natural American pronunciation which sounds like “How d’ya feel?”  The teacher can explain that when Americans speak English quickly, the words “do you” often sound like “d’ya”.  Teach the question as a chunk of language. Ask several students “How do you feel?”  Draw a simple grid on the board: [Handout 1]
Handout 1
	 What’s your name?

 Please spell it.
	  How do you feel?

	1.


	

	2.


	

	3.


	


Model the interview by asking one or two students their names and how they feel.  The teacher then writes their responses on the chart.

Now distribute Handout 1 to the students.

Explain to the students that they will ask 5 classmates the same questions and write their answers on the chart on their handout.  Students must stand up and move around the classroom to do the interviews. 

Do not let students sit, making exceptions only for health reasons.  Make sure that the students are writing down what their classmates say.  When they finish, tell the students to draw little faces on their paper to illustrate “happy”, “sick”, “tired”, etc.

6.  Discussion:  H1N1 Flu

Show the visual aid of a man in bed with the flu [Visual Aid 1].  Ask the students, “How does he feel?”   “Does he feel fine?”  

Elicit the word “sick” from the students. The teacher says, “He feels sick.  He feels very sick.  He feels very, very sick.”  Be very dramatic and point out the ice cap on his head, the cough medicine and the blanket. 

Write the words H1N1 Flu on the board.

Explain to the students saying, The man is very sick because he has the flu.  He has H1N1 flu.

Then write “H1N1 Flu” on the board and draw a rectangle around it making a semantic map.  

Ask the class, “What do you know about H1N1 Flu?”
This discussion can be conducted in the students’ native languages if they cannot respond in English.  The teacher writes all of the student responses in the ovals around the rectangle on the semantic map.

 If students mention death and/or appear anxious, reassure them.

You can teach the expressions:  “Relax.”  Use Visual Aid 3 to show the meaning of relax and dramatize relaxation.

Say ”Relax” to the students and have them show relaxation with their body.

Show the students the Don’t panic sign [Visual Aid 4] and tell the students that “Relax” means the same thing as “Don’t panic!”

If the students are comfortable with the vocabulary in the lesson so far, you may explain what panic means, but it is sufficient for the students to understand that “Don’t panic” essentially means, “Relax.”

Show the students a picture of a pig [Visual Aid 2].  Tell the students that another name for H1N1 Flu is Swine Flu. Explain that “swine” means, “pig.”  Also, introduce the word, “pork”, explaining the pork is the meat of a pig.  Ask students “Do you eat pork?”  If they do, ask “Is eating pork OK?”  Assure students that they will not get swine flu from eating pork.

If you have students who understand the word “influenza” in their native language, tell them that flu means influenza.

7.  Introduce Symptoms Vocabulary

Show the students pictures (or dramatize the action) to elicit the following vocabulary:

[Handout 2] [Visual Aids 5—14]

1. a fever



6.   a runny nose

2. a headache


7.   diarrhea

3. body ache


8.   sneezing

4. a cough



9.   vomiting

5. a sore throat


10. chills

Start by introducing the words individually at first.  Encourage students to look at the pictures. Discourage them from repeating at this time.

8.  Total Physical Response (TPR) Practice

The first round the teacher calls out the words and performs the action while the students watch and listen attentively.

Then teacher and students perform the actions together while the teacher calls out the symptoms.

Next the teacher calls out the symptoms and watches the students perform the appropriate actions.

Divide the class in half.  Half of the class will repeat the symptom after the teacher while the other half performs the action.  The two groups switch roles.

9.  Writing

Write this list on the board and have students copy it into their notebooks.

Symptoms of Swine Flu

· a fever

· a headache

· body ache

· a cough

· a sore throat

· a runny nose

· diarrhea

· sneezing

· vomiting

· the chills

Read the list with the students while showing the symptom pictures.

Point out the difficult sound “th” in throat showing students how to put their tongue between their teeth.  The teacher with comic effect says “th” into a hand mirror and has the students do the same.  If they are unable to do it, just tell them to practice at home with a mirror.  The pronunciation practice should be done with a spirit of fun and acceptance.

10.  Repetition

Students repeat the list of symptoms as much as needed.

11.  Reading

Distribute the Handout 2 “Symptoms of Swine Flu.” Read the handout with the students.  Students read the list in pairs while the teacher circulates and assists.

12.  Using Picture Dictionaries

Give each student a copy of a picture dictionary.  I used ”Word by Word Basic Picture Dictionary” by Steven J. Molinsky and Bill Bliss, pages 166 and 168.

The teacher calls out a symptom and the students find the picture.  Sometimes more than one picture will fit a symptom that is fine if it makes sense.

Let the students look at the picture dictionaries for a few minutes to process the information.  The teacher circulates and answers students’ questions.

13.  Reflection

At the end of the lesson, ask students the following questions:


What did you learn in class today?


Was it useful?
This discussion will probably have to be conducted in the students’ native language.

End of Day 1

Day 2: Symptoms of Swine Flu

Vocabulary:

fatigued, weak, terrible

I have: a headache, a cough, the chills, etc.    

I am: sneezing, vomiting.  My back aches, my shoulder aches, etc.                    My whole body aches.
What’s the problem?                                                                         What’s the matter?  What are your symptoms?

Feel better.  I am sorry to hear that.                                            

You need to…(Verbs: rest, see a doctor, etc.)

Preparation and materials:

You will need scissors for half the class. If you do not have enough pairs of scissors, you will have to precut the boxes on [Handout 3] and put them into separate envelopes for each pair of students in your class.

You will also need a koosh ball or small stuffed animal for step 7.

You will be using [Handout 3] and [Handout 4] as well as [Visual Aids 1, 2, 5 – 14] in Day 2’s lesson.

Steps

1.  Warm-up

The teacher begins class by asking students, “What day is today?”  What’s the date?”  Have a student volunteer and write the day and date on the board.

Face the class and with exaggerated expression say  “I feel  ______ today”  using one of the words learned yesterday such as “hot”, “cold”, or “tired” depending on your personal circumstances.

Then ask several students “How do you feel today?”  Encourage students to use the vocabulary from yesterday’s lesson with a complete sentence, eg. I feel ________ .

Introduce two new vocabulary words:  fatigued and weak.  Explain that fatigued means “very tired” and weak means “no energy.”  Show the picture of the man in bed with the flu [Visual Aid 1] and explain that he is very tired or fatigued.  Also he is weak.  He has no energy.  It may be necessary to translate these words into the students’ native language.

Elicit opposite pairs from the class:


strong/weak    hot/cold   hungry/full  sick/fine

2. Review Symptoms with Pictures

Using Visual Aids 5 –14 from yesterday, elicit the 10 symptoms from the students. Students are seated.

3.  Rapid Fire TPR Review of Symptoms

Tell students to “Stand up”

The teacher says to the class “Look at me.  Listen”

The teacher demonstrates each symptom by saying the word and modeling the symptom.  Do not let the students repeat at this time.

Now tell students, “I say; you do.”  Call out each symptom “cough”, “sore throat”, “fever” (etc.) and see if students can show the symptom with the appropriate action. 

If students have forgotten do TPR until the class can perform the actions correctly on cue.

The drill should be conducted in a rapid-fire lively manner to keep students on their toes.               

4.  Re-read “Symptoms of Swine Flu” 

Reread  [Handout 2] “Symptoms of H1N1 Flu.”  The students repeat the symptoms after the teacher.

5.  Practice in a small group

The teacher models the activity with three students in front of the class before dividing the students into small groups.

Divide students into groups of three or four.  The students all stand up in their groups. One student (the leader) says a symptom word such as “cough” and the other students in the group perform the appropriate action.  The students take turns as leader.

The teacher circulates and assists with pronunciation and comprehension if necessary.  Encourage the students to over dramatize and have fun during the practice.

6.  Reporting Symptoms

Structure:   I Have…(symptom)
Students are seated facing the board.

Write the words “I have” on the board.

Introduce the structure “I have” with the symptom vocabulary. 

Group these symptoms together:


a fever


a headache


a cough



a sore throat


a runny nose

Make sure that the students understand that they must say the article “a” with these symptoms.

Show the students that diarrhea does not take an article, and we always say “the” chills.

Tell the students, “Listen.  Don’t speak.”

The teacher repeats each symptom twice in a sentence

“I have a headache.  I have a headache.”

The teacher continues substituting all of the above symptoms with I have.

Now the teacher says, “Stand up.  Repeat.”

The students stand up, repeat each sentence after the teacher and perform the action for each symptom:

“I have a headache/a cough/ a fever/ a sore throat/a runny nose/ diarrhea/the chills

Continue the repetition drill as long as needed.

Structure:   I am sneezing/vomiting

 Write these sentences on the board:

    I am sneezing.

    I am vomiting.

Demonstrate the structure with action.  The teacher says, “I am sneezing.”  At the same time the teacher models a sneeze with a loud “ACHOO” to make the students laugh.

Point out that “I am” is used with the –ING. It is not necessary to go into a complete grammatical explanation at this time.

The students repeat the sentence “I am sneezing” several times with the appropriate action

The teacher repeats the above steps for the sentence “I am vomiting.”

If the students have difficulty pronouncing the “v” sound, show students how the front teeth protrude over the lower lip in order to make the “v” sound.

Take out the hand mirror and introduce the mirror to the class, “Here’s our friend, the mirror.” 

 The teacher makes the “v” sound, looking into the hand mirror.  Walk around the class and have students say the “v” sound, while looking at themselves in the mirror.  If some students make the sound correctly, praise these students enthusiastically and have these students stand up and make the “v” sound for the others to see. 

If some students are unable to make the “v sound”,  tell them that they can practice at home with a mirror. Create a fun, non-threatening atmosphere when practicing pronunciation.

Structure:  My body aches

Write the structure on the board:

    My body aches.

Read the sentence aloud and show the meaning with action.

The students repeat the structure substituting different parts of the body and making appropriate gestures:

  My arm aches.

  My shoulder aches. 

  My back aches. 

  My whole body aches. 

7.  Koosh Ball  “What’s the problem?”

Explain to the students that the doctor will often ask a patient the questions “What’s the problem?” and “What are your symptoms?”  

The teacher directs the class, “Stand up and make a circle.”

Tell the students to think of one symptom and use it in a sentence, eg. I have a cough.

The teacher begins by holding the Koosh ball (or a small stuffed animal) and says, “I have a cough” and models the symptom.  The teacher throws the Koosh Ball to another student and asks, “What’s the problem?”

The teacher should encourage the students to say and model different symptoms and ask the question, “What’s the problem?” (or “What are your symptoms?”)  as they throw the Koosh ball to their classmates.

After each student in the class has named a symptom, the students are seated. Ask the students some questions about what symptoms their classmates reported:

“Who has a headache?”   
“Who has a cough?”

“Who has the chills?” 

“Who has a sore throat?”

Write the answers on the board to illustrate the third person singular:

Vinn has a headache.

Alma has a cough.

Ying has the chills.

Nobody has a sore throat.

8.  Pair Work    I have vs. I feel

This activity is a matching activity in which the students make complete sentences with “I have” or “I feel.” The teacher models this for the class first by showing how to cut out the boxes on the handout and match the boxes to make complete sentences.

Teacher distributes [handout 3] and a pair of scissors to each pair of students and says,  “Look at the handout.  There are 20 boxes.  Let’s count the boxes: 1, 2, 3, 4 . . . . . 20.  Now cut out the boxes with your scissors.”

After a few minutes, ask the class, “Do you have 20 boxes?” 

Now “Make 10 sentences.  Match the boxes.”

The teacher circulates and makes sure that the students understand how to do the matching.

When the students have finished, have them raise their hands.  The teacher checks the work: 

There are many ways to correct the matching activity depending on the level of the students.

1. One way is choose one of the incorrect sentences and turn one of boxes in the sentence face down and say, “This is wrong.” Don’t tell the students the correct answer.  See if they can self-correct.

2. If the students have many mistakes, you can separate the correct sentences from the wrong ones and say, “These sentences are right.  These are wrong.”  Give students a chance to correct their mistakes.

3. If the students have gotten almost all of the sentences correct, you can say, “Two sentences are wrong.” Let the students find their own mistakes.

9.  Introduce a Dialog on the Board 

Draw 2 stick figures on the board, a man and a woman to pique student interest.  Draw comic strip bubbles and write the following dialog in the bubbles:

[image: image1.png]


[Handout 4]

A:  How do you feel?

B:  I feel sick.

A:  What’s the matter?

B:   I have ______________.

The students repeat the dialog after the teacher several times.  The teacher substitutes the different symptoms.  

Next, the class takes part A and the teacher takes part B. The teacher says the symptom and mimes it.

After that, the teacher changes parts with the students. Now the teacher reads Part A and cues students to say the appropriate symptom by showing a picture or miming the symptom.

Now alter the dialog on the board slightly so the dialog looks like this:

A:  How do you feel?

B:  I feel sick.

A:  What’s the matter?

B:   I have ______  and I am  ____________,

A:   ___________________.

Elicit possible responses for the last line of the dialog.  Ask the students:  “What do you say when your friend is sick?” If the students are unable to come up with any suitable responses, give the students some examples such as:

           I’m sorry to hear that.

            I hope you feel better soon.


     You need to rest.

10.  Dialog Practice -- Reception Line

Leave the dialog on the board for student to refer to during the reception line practice.

Tell the students to make two lines: line A and line B.

The students face each other and practice the dialog, taking both roles.  Encourage the students to use the different symptoms.

The teacher makes each student in A line move over to the next student on their right and practice the dialog with a new student. The last student in line A moves to the end of line B and practices with the student who now occupies the last position in line A, completing the circle as it were.

Repeat this process a few times so students practice with different students in the class.

Note:  The first time you do a reception line there will be some confusion on the part of the students about where to move.  Just guide the students to the next student and let them continue the practice.

11.  Additional Conversation Practice (optional)

Tell the students, “Take out your cell phones.”  Using the above dialog as a guide, the teacher models a conversation by “calling” a student in the class and saying “How do you feel?” and then responding “You’re sick.  Oh no!  What’s the matter?”  Tell the student “You need to rest, etc.”

Then have the student converse in a similar manner with a partner using the cell phone as a prop.

12.  Writing in Pairs

Distribute [handout 4] to each pair of students and have them complete the three conversations. The teacher circulates, observes, and assists when needed.

13.  Reflection

Ask the students “What did you learn in class today?”  and “What activity did you like?”  It will probably be necessary to use the students’ native language so they can reflect on what they have learned in class.

End of Day 2

Day 3:  How do you get swine flu?

Vocabulary:  awful, tissue, germs, contagious, hand sanitizer, wastebasket

Verbs:   sneeze, cough, spread

Expressions:   into the air

Preparation and materials:

You will need to prepare cards for the symptoms game in step 4 . Cut 3 X 5 index cards in half and write one of the ten symptoms of swine flu on each card.  You will need to have three cards for each student in the class.  Using different colored index cards is a nice touch.

You will use [Visual Aids 1, 2, 5 – 17, 20] for today’s lesson.

You will need copies of [handout 5] for each student.

[Handout 6] is an optional handout.

Steps

1.  Review: Symptoms – Whole Class Repetition 

The teacher begins by saying, “Yesterday we talked about different symptoms.  The doctor will ask you, ‘What’s the matter?’ or ‘What are your symptoms?’  When you are sick, you need to tell the doctor your problem.”

The teacher briefly reviews the three structures introduced yesterday and writes on the board:

I have ____________.

I am ___________ ing.

My  ___________  aches.

Then teacher leads the students in a repetition drill while showing the symptoms pictures [Visual Aids 5 – 14].  For example, showing the picture of the man with a fever, the teacher, says, “I have a fever.” The students repeat after the teacher.

2.  Review Symptoms – Individual Students

Showing the symptom pictures again to the class [Visual Aids 5 – 14], the teacher calls on individual students to make sentences with the symptom vocabulary using the three structures above. 

3.  Grammar:  Asking about Symptoms

Write the sentence “I have a fever” on the board and ask students: “You want to ask the question, what do you say?”  It may be necessary to use the native language to elicit the correct question form.  

Write the question form on the board:



Do you have _______?

Elicit the short answers from the students:



Yes, I do.



 No, I don’t.

Ask individual students questions such as:


Do you have a fever?


Do you have a headache?


Do you have a sore throat?

Encourage the students to use the short answer form.

Now write on the board:  “I am sneezing.”  Ask the class how to ask if someone is sneezing.  Elicit the question “Are you sneezing?”  Then write on the board:


Are you ______ ing?

Elicit the short answers from the students:


Yes, I am.


No,  I’m not.

If the students cannot come up with the correct short answer, ask some students, “Are you married?” Someone in the class will probably say, ”Yes, I am.”  Tell the students that all “Are you?” questions have the same short answers.

Ask individual students questions such as:


Are you working?


Are you sneezing?


Are you coughing?


Are you sleeping?


Are you married?


Are you a citizen?

4.  Game:  Asking Questions about Symptoms

Ask three students to come to front of the class to model the game.  Each student gets three cards.  Each card has a different symptom written on it.  The students do not show each other their cards. Student A asks Student B three questions trying the guess what symptoms student B has.  If student A asks student B, “Are you sneezing?” and student B has the card for sneezing, student B must give Student A that card.  Now tell student B to ask Student C three questions.  If Student B does not guess any of Student C’s symptoms, Student B doesn’t get any cards.  Finally, tell student C to ask Student A three questions.  If Student C guesses two symptoms correctly, he gets two cards from Student A.

Distribute the symptom cards to the whole class, giving each student three cards.  Tell the students, “Walk around the classroom.  Ask each student three questions about his symptoms.”

The teacher observes the students and helps students with the question forms “Do you have  . . .?” and “Are you  . . . .-ing?”

After one or two students run out of cards stop the game, ask the students how many cards they have left.  The winner of the game is the one with the most cards.

5.  Reading Dialogs
Distribute [Handout 5] to each pair of students.  Tell the class to read the conversations silently.  Students help each other understand the dialogs.  The teacher walks around the class and answers the students’ questions. 

Now the teacher and students study the dialogs as a class.  First, the teacher reads the dialog aloud to the students and asks if the students have any questions.  During the second reading of the dialog, the students repeat the dialog after the teacher. After that, the teacher and the whole class practice the dialog with the teacher taking one part and the class the other.  Teacher and students switch roles. Continue this procedure for all three dialogs.

Finally, the students practice reading the conversations in pairs while the teacher circulates listening to students and correcting when necessary.

6.   Discussion about Swine Flu

The teacher shows the class two pictures: one of a man sick in bed with the flu  [Visual Aid 1] and the picture of a pig [Visual Aid 2].
The teacher says to the students, “Let’s talk about H1N1 Flu.  What is another name for H1N1 Flu? 

The teacher writes on the board:

H1N1 Flu = Swine Flu

As a review, the teacher asks, “What does swine mean?” 

Continuing the teacher says, “This man is sick in bed.  He has H1N1 Flu. 

Write this question on the board:

How does he feel?”

The teacher writes student responses on the board in complete sentences.

Reviewing vocabulary from yesterday’s lesson, ask the students the following questions:

“Does he feel weak?”

“Does he feel fatigued?”

Ask the students: “What are his symptoms?”

The students describe the man’s symptoms.  The teacher can write the sentences on the board or ask for student volunteers to write the sentences on the board depending on the level of the class.

The teacher asks the class and writes on the board: “How do you get swine flu?”

Encourage students to use English, but also accept answers in the students’ native language.

Ask the students, “Can you get swine flu from eating pork?”  Make sure that the students understand that is safe to eat pork products.

7.  A Story and Role-play about Swine Flu

To illustrate how contagious swine flu is, the teacher tells a story using the names of students in the class who perform the actions when they hear their names.

A sample script for the teacher follows:

“I’m going to tell you a story about the students in our class.  If I say your name, you have to do the actions in the story.  Listen very carefully.”

The teacher points to a student and continues:

“Ling a student is our class feels sick.  She coughs and coughs  (wait for Ling to cough).

She has a fever, too.  (Ling touches her brow)

Ling doesn’t feel well.  Her whole body aches.  (wait for Ling to show this)  Her back aches.   She has a cough.  (Ling coughs) She is sneezing. (Ling sneezes) She feels terrible.

Ling is a very good student.  She is never absent.  The next day Ling feels sick, but she comes to school anyway.

Ling is sneezing (tell Ling to sneeze ACHOO)  and  coughing in class.  Ling has the flu, but she doesn’t know it. (Some translation may be necessary here.)

Rosa, Jin and Kevin sit near Ling.  (Point to three students sitting near Ling.)  They sit together every day.  But today Ling is coughing a lot. (wait for Ling to cough)

Oh no!  Rosa, Jin and Kevin get sick.  Rosa has a fever.  Her body aches.  She has a headache.  (Rosa mimes the three symptoms.) She has the flu.

Jin is sick.  She has a sore throat and a fever.  (Jin mimes the two symptoms.) She has the flu.  And Kevin feels awful.  He is vomiting and he has diarrhea.  (He mimes the symptoms.) He is also sick with the flu.

So now four students have the flu.  Who is sick?  Is Ling sick? (yes) Is Rosa sick?  (yes)  Is Elena sick? (no)

How about the teacher?  Is the teacher sick? (pause dramatically)

Suddenly, the teacher pretends to be very sick. The teacher says, “Uh oh The teacher feels awful.  She has a headache.  She has a fever.  She has the chills.  She has a sore throat.  She is sneezing.  (The teacher mimes the symptoms as she tells the story.)

The teacher is sick.  She has the flu.  She goes home.  Oh no!  No teacher.  Sorry!  No class today!  

You can adapt the story using more students, their husbands, wives, and children to make it humorous and memorable.

8.   Discussion:  Swine Flu - What can you do?

The teacher writes on the board:

Swine flu spreads easily.

Swine flu is contagious.

Swine flu spreads by coughing and sneezing.

Explain to the class that when you cough, germs come out of your mouth and spread the flu.  Show the class the picture of a woman coughing into her hand and touching a doorknob [Visual Aid 15.]

Explain to the class if someone touches the doorknob, that person can get sick.  You may want to have students do a role play of this in class.    

Show the class how germs spread into the air by picking up a telephone and coughing into it.  (Or cough into your hands and touch a computer keyboard.) Basically, try to convey to the class that germs spread from coughing, sneezing and hand contact. 

The teacher asks the class:  What are some things we can do about swine flu?” 

What can we do to stay healthy?”

 What can we do so others will not get sick?”

The teacher may need to use the students’ native language to pose the questions.

Give students sufficient wait time to process the questions. 

On the board, the teacher puts up two pieces of newsprint.  One piece of newsprint says DO. The other piece of newsprint says DON’T.

	         DO = yes


	        DON’T  = no

	
	


Explain the meaning of do and don’t to the students.  

The teacher continues, “We know that swine flu spreads by coughing.  

On the board write “Cough into the air.”  The teacher demonstrates coughing into the air.

For example, the teacher could say, “How about coughing into the air?”  “Is that a good idea?”

The teacher continues, “It’s not good.  It’s a DON’T.” The teacher writes, “Don’t cough into the air” on the newsprint that says DON’T.

The teacher can give other examples such as “Stay home when you are sick.” Show the students [Visual Aid 20] Is that a good thing to do?”  The teacher writes “Stay home when you are sick” on the piece of newsprint that says DO.
As the students come up with ideas about what they can do about swine flu, enter their ideas on the newsprint charts.

Now ask some students, “How about coughing into your hand?  Show [Visual Aid 16].  Is it OK to cough into your hand?”  Ask several students.  Discuss why coughing into your hand is not good. Ask the students, “What do you do when you cough?  What should you do?”

Students may have seen or read public service announcements and be able to model coughing into the arm or coughing into a tissue.

If no students come up with the answer, demonstrate coughing into a tissue and write on the board:

Cough into tissue.

Ask the students, “Is this a DO or a DON’T?”  Write it on the DO chart.

Ask the students, “Where do you put the tissue?  On the table?  On the floor?”  Tell the students, “Put it in the wastebasket.”  In this lesson, I’ve chosen the word wastebasket because that words will come up again when the students read authentic material on Day 5 about how to prevent swine flu.

Next show the students the picture of a woman sneezing into a tissue [Handout 17].  Ask the students, “Is sneezing into a tissue a DO or a DON’t?  Write “Sneeze into a tissue” on the DO chart.

Also demonstrate coughing into your arm.  Ask the students, “Is coughing into your arm a DO or a DON’T?  Why?” Write “Coughing into your arm” on the DO chart. 

During the discussion, probably one student will say “Wash your hands,” which is one of the most important ways to prevent swine flu.  Day 4’s lesson devotes considerable time to the practice of correct hand washing and proper hygiene.

At this time, ask the students how they can clean their hands if they have no soap or water.  Some students may have hand sanitizer in their homes or in their school bags, but not know the word in English.

Show the class hand sanitizer and explain that they can use if when soap and water are not available.  Show the students how to apply it and offer it to the students to try.

Write “Use hand sanitizer,” on the DO chart.
Keep the two pieces of newsprint for review.

9.  Writing Activity (Optional)

Pass out [Handout 6].  Students can fill in the chart individually or in pair.  At this level, probably most students will copy from the newsprint sheets on the board; however, some students may want to write original sentences.

10.  Walk Around Your Site (Optional)

Take the students for a walk around your school or worksite.  If there are dispensers for hand sanitizer or any other measures taken to prevent swine flu at your worksite, show these to the students.  At my site, three dispensers of hand sanitizer were recently installed in the halls probably because of concerns about swine flu.  Also, show the students any bulletin boards with information about swine flu or flu vaccines.

11.  Reflection

Ask the students:

What did you like about today’s lesson?

What did you learn about swine flu?
End of Day 3

Day 4:  Hygiene and Swine Flu

Vocabulary:  soap, water, paper towels, wastebasket, eye, ear, nose, mouth, face, throat, hand, palm, finger, nails, wrist, arm

Verbs:   touch, cover, throw, wash, clean, dry, pick up, put down

Preparation and materials:

You will need soap, a roll of paper towels, and a box of tissues for this lesson and a wash basin if you are not using a sink in your classroom for the hand washing demonstration.  Ideally, each student should have a bar of soap.

You might tell the students to bring bars of soap to class as a homework assignment.  The students will be using soap in a Total Physical Response (TPR) command sequence in this lesson.  When I piloted this lesson at the beginning of the school year, I brought a box of Dove soap for each student that I collected after the lesson.  I opened one box of soap to show the students what was inside, but I directed the students not to open their boxes of soap.  They used the soap in the Dove boxes that worked out fine.  

You will need the DOs and the DON’Ts charts from the previous lesson.

You will also need copies of [Handout  7] for each student.

Steps
1.  Review

Day 4 begins with a review of the concepts covered in Days 1, 2, and 3.  Holding up the picture of the man in bed with the flu, the teacher begins by saying:  “We’ve been studying swine flu since Monday. “I’m going to ask you some questions about swine flu.  If you know the answer, please raise your hand.”

Ask the class the following questions and encourage students to raise their hands to volunteer:

1.  What is H1N1 Flu?

2.  What animal is “swine?”

3.  Can we get swine flu from eating pork?

4.  What are the symptoms of swine flu?   (Here you can call on some reticent members of the class to name a symptom or two.)
5.  How do people get swine flu?

Yesterday we said that swine flu spreads quickly from one person to another.  If Ling (a student in the class) gets sick, Mei who sits next to her in class can get sick too.

Write on the board:


“Swine flu spreads from person to person.”


“Swine flu is contagious.”

(Write these sentences on the board, and indicate their meaning by pointing to various students in the class to show how the virus spreads.)

Continuing the review, ask the class, “How does swine flu spread?”  “How can you get swine flu?”  If the students are stuck, you can remind them that germs are everywhere:  on the telephone, on the computer mouse, on doorknobs, etc.  You can also mime coughing or sneezing into your hand and touching a doorknob if necessary.

Take out the DO’s and DON’Ts charts from yesterday’s class about how to avoid getting swine flu.  Ask for volunteers to read the sentences on the chart.  Elicit other ideas from the students.  Go over the vocabulary and pronunciation.  

2.  Introduce Parts of the Body

The teacher begins to elicit the parts of the body by first pointing to her nose and asking students, “What’s this?”

The teacher continues to point and elicits eye, ear, mouth, face, throat, hand, fingers, nails, palm wrist and arm from the students.

Ask if a student volunteer can write the parts of the body on the board. The teacher says the word and points to the body part while the student writes.  Other members of the class watch and repeat after the teacher.

The following parts of the body are listed in the board:


nose


hand


wrist


mouth

palm


arm


eye


fingers

throat





face


nails


ear

3.  Touch your _____.  

The teacher writes the word “touch” on the board.  Using the verb “touch,” the teacher demonstrates the commands with the body parts listed above. eg. Touch your ear, touch your wrist, touch your arm, etc.  The class listens and watches.

Next the teacher addresses the class, Please stand up.  Listen and do.”  The teacher says the commands.  Teacher and student perform the commands in unison.

Referring to the DO’s and DON’Ts charts from yesterday’s lesson, the teacher asks the students, “Touch your mouth.  Is that a DO or a DON’T?  Write “Don’t touch your mouth” on the DON’Ts Chart.

Ask the students, “How about touch your nose?  Is that a DO or a DON’T?”  Write “Don’t touch your nose” on the DON’Ts chart.

Ask the students, “What’s wrong with touching your nose and mouth?  Why is it bad?”

4.  Cover your ________.

The teacher writes the verb “cover” on the board. With the same parts of the body, the teacher models the commands as above.

The teacher addresses the class, Please stand up.  Listen and do.”  The teacher says the commands.  Teacher and student perform the “cover” commands in unison.

Next the teacher gives the commands with “touch” and “cover” in random order with the various parts of the body.

5.  Practice in small groups

Divide students into groups of three and have them practice saying and performing the commands while standing up.  The teacher circulates to check pronunciation and comprehension and offers assistance if needed.

6.  Cover your cough

The teacher tells the students, “Please sit down, listen carefully and do what I say.  Cover your cough.”  See if students can get the meaning.

Continue by asking the students, “Cover your cough with your hand?  Is that good?”

“How should we cover a cough?  With what?”   Try to elicit “Cover your cough with a tissue” or “Cover your cough with your arm/sleeve.”

Coming back to the DO’S and DON’Ts charts, ask the students   “Is covering your cough with a tissue” is a DO or a DON’T?  Have a student write “cover your cough with a tissue” on the DO chart.

 Then ask the students, “How about covering your cough with your hand?  Is that a DO?”  Have a student come to the board and write, “Don’t cover your cough with your hand” on the DON’T chart.  Ask the students, “Why is it bad to cover your cough with your hand?”

Pointing to all the ideas on the DO Chart, ask the students, “What is the most important thing you can do to prevent swine flu?”  You may have to use the students’ native language to make sure students understand the question.  Students will have different opinions about this so encourage the discussion.  Eventually, one student will say, “Wash your hands,” which segues to step 7 hand washing.

Tell students that one of the most important things you can do to stop the spread of swine flu is to wash your hands.

If you are lucky enough to have a sink in your classroom, ask a student to go to the sink and wash his hands.  More than likely you will see a perfunctory hand washing, very unlike the kind of hand washing recommended to avoid swine flu.

7.  Total Physical Response  -- Hand washing

(1)  Set up

Show a bar of soap to the class and ask, “What is this called?” Do the same for paper towels.  If you have a sink in your classroom ask, “How do you say this in English?” If the students can see you clearly at the sink, do the demonstration there.  Otherwise, fill up a basin with water and do the demonstration in front of the class.

(2)  Initial demonstration
The teacher instructs the class, “Look and listen.  Do not talk.  Do not repeat.”  The teacher says all the commands in the sequence [Handout 7] and performs the actions in front of the class using soap, water and paper towels.  The students in the class are watching the teacher and listening intently engaged in an authentic language experience.

(3)  Group Live Action

Now give each student a bar of soap and some paper towels.  You can have the students pretend to use soap and spare the expense, but if it’s possible, I heartily recommend getting enough soap for every students in the class.

Holding a bar of soap and smelling its fragrance greatly adds to the “realness” of the experience.  The bar of soap is an excellent prop for the students to manipulate; it’s not too big or too small, widely available and relatively inexpensive to buy.  In the pilot lesson, each student had a bar of Dove soap. I opened one box and told the students, “This is soap.  Please don’t open the box.”  At the end of the lesson I collected all the boxes of soap.

At this point in the lesson, the teacher says the commands and the students listen and carry out the actions without repeating them. It is very easily to see if students are processing language by how they perform the commands.

(4)  Students Read the Hand Washing Sequence

Distribute [Handout 7] to the class.  Students read the command sequence silently.  
(5)  Oral Repetition Question/Answer Period

The teacher repeats the sequence line by line, taking as much time as needed.  

Then the teacher asks the students, “Do you understand?  Do you have any questions?”  This is a good time to clarify any comprehension or pronunciation issues.

Some things you could point out the students are:

· The linking together of the words “pick up” and “turn off.
· American-English phrasing of stressed and unstressed words in the sentence “WASH the BACK of your HANDS.”

· The pronunciation of the words “wet”, “wrists,” “towel” and “rinse.”

(6)  Individual Students Read the Sequence

Ask for a student volunteer to read the sequence while the teacher performs the actions.  The student reads the whole sequence and the teacher models the actions with exaggeration for great effect.  The students will need to practice the sequence a number of times.

Here are three variations you can use so students master the command sequence:

Variation 1:  One student reads the sequence aloud, and the whole class performs it without looking at the handout.

Variation 2:  One student volunteers to read the sequence and comes to the front of the class.  He chooses a partner who will act out the sequence.  The student reads and the partner performs without looking at the handout.

Variation 3:  One student reads, and two students perform in front of the class without seeing the handout.

While it’s comfortable for the teacher and the class to depend on student volunteers, sometimes it is necessary to call on reticent students to read so everybody has a chance to do it.  If a student appears to have great difficulty understanding the sequence, call on that student to perform the actions with another student.  (Variation 3)

(7)  Students all working in pairs.
When the students understand the whole sequence and can read it aloud, they are ready to work in pairs (or threes with one student reading [Handout7] and the other student(s) listening and responding physically to each command without looking at the handout.

The teacher circulates and facilitates.  The teacher can work individually with students who are experiencing difficulty.

8.  Concluding Discussion:  Hand Sanitizer
Stress that hand washing is a very good way to stop the spread of germs and prevent swine flu.  But sometimes there are times when you don’t have any soap or water, like on the subway or bus.  Ask the students, “What can you do if you have no soap or water to wash your hands?”

See if any students mention hand sanitizer.  If not, show the students a bottle of hand sanitizer again and tell the students: “This is hand sanitizer.  You can use this to clean your hands when you don’t have any soap or water.”

Ask the students, “Do you have hand sanitizer?”

“Do you have hand sanitizer in your home?  Do you have hand sanitizer in your bag?   When do you use it?”

Ask the students, “Where can you buy it?”   You can ask the students what pharmacies/drugstores they go to. 

Also, ask the students, “How much does hand sanitizer cost?”

Let students try hand sanitizer in class.

Ask the class, ”Have you seen hand sanitizer in this building?  Where?”

Where I work, three dispensers of hand sanitizer were recently installed in the hallway, probably to stop the spread of the H1N1 Flu virus. If there are hand sanitizers in your building, make sure your students know where they are.

End of Day 4

Day 5   Hygiene and Swine Flu
Vocabulary:  alcohol, hand cleaner, poster, sleeve, upper, warm, seconds

Preparation
The teacher should have on hand a bottle of alcohol, a box of tissues, soap, paper towels, a wash basin (if your classroom does not have a sink), newsprint, markers and/or crayons.

Each student should have a copy of [Handout 7] from Day 4.  You may wish to use the optional [Handout 6]. 

The teacher will need to download and print out the “Cover your Cough” flyer which is available as a pdf file.  See Day 5 [Handout 8] for the link.   The flyer is also available in several languages and I’ve included links for   Spanish, Chinese and Arabic.  Downloading the file is easy.  Just put your cursor on the link which is in blue, press Crtl + click to download and print the file.

When I taught this lesson, I made a laminated enlargement of the Cover Your Cough flyer. While this is not absolutely necessary, I recommend doing so because it will make the lesson more immediate to the students. You can get the flyer enlarged and laminated inexpensively at a photocopy store. 

Steps
1.  Review: Parts of the Body
Day 5 begins with a quick review of the parts of the body from Day 4.

Students are seated.  The teacher leads a rapid fire TPR drill in which the teacher calls out a part of the body and the students point to the appropriate body part.  

2.  Review:  Touch your  ________.
The teacher writes the word “touch” on the board to review the meaning of the word.  Then the teacher says to the class, “Please stand up.”  The teacher again leads the students in a rapid fire TPR drill, but this time saying the body parts in a complete sentence:  “Touch your wrist, touch your palm, etc. 

3.  Review:  Cover your ___________.
Students are seated. The teacher writes the word “cover” on the board and elicits the meaning from the students.  While the students are seated, the teacher calls out two or three commands.  “Cover your eye.  Cover your throat.  Cover your mouth.”
When the students cover their mouths with their hands, review hygiene content from Day 4.  “Is it good to cover your mouth with your hand? How should you cover your mouth?  Cover your mouth with what?”  Elicit cover your mouth with your arm and cover your mouth with a tissue from the students. 

4.  Singular and Plural Parts of the Body
On the board write the words “Singular” and “Plural.”
Ask the students, “What does singular mean?  What does plural mean?” More than likely someone in the class will know that singular means one, and plural means two or more.  If not, explain the meaning of singular and plural.

Then under the word “Singular,” make a list of some parts of the body like this: 

Singular   Plural
eye

ear

hand

palm

finger 

Ask the students, “How many eyes do you have?”  Then write the word “eyes” in the plural column.

Ask the students, “How many ears do you have?” Write “ears” in the plural column.

Continue in this way and write the plural forms for hands, palms and fingers on the list.

To reinforce the concept of singular and plural, have the students repeat, “One eye, two eyes.  One ear, two ears.  One hand, two hands, etc.”
Tell the students, “We are going to practice the commands “touch” and “cover.”  Teacher should point to the words on the board.  Sometimes I will say the singular and sometimes the plural form. Teacher points to the words singular and plural on the board.  With the class seated, give the students some  TPR practice at a slower pace to process the commands.  The teacher can say, “Touch your nose.  Cover your ear.  Cover your eyes.”  Make sure that students understand what they have to do before leading the rapid fire TPR drill. 

5.  Rapid Fire TPR Drill
Teacher tells the class to “Stand up.”  The teacher calls out the “touch” and “cover” commands randomly with both singular and plural parts of the body.  For example:

Touch your arm.
Cover your eyes.
Cover your ear. 

TPR Variation: Divide the class in half.  Both halves of the class should face each other.  One group repeats the command after the teacher and the other group performs the action.  After a few commands, have the groups switch roles. 

6. TPR Practice in Pairs
Students practice the “touch” and “cover” commands with a partner using singular and plural parts of the body. The teacher circulates, observes the practice and assists where needed.

7. Swine Flu DO’s and DON’Ts
The students are seated now.

The teacher puts up the lists of the Swine Flu DO’s and DON’Ts from Day 3.  The teacher asks the students, “Touch your mouth” Is that a DO or a DON’T?  Why?”
Then the teacher or a student writes “Don’t touch your mouth” on the DON’T list.

“How about touch your nose?  Is that a good thing to do?  Why not?”
The teacher or a student should write“Don’t touch your nose” on the DON’T list.

The teacher continues, “What about using hand sanitizer, is that a DO or a DON’T?”
The students can also add these sentences to the chart on [Handout 6] from Day 3.

The teacher asks the class, “What can you do to stop the spread of H1N1 Flu?” to review the previous days’ lessons. 

8.  Review:  Washing Your Hands Demonstration
The teacher prepares the props (soap, wash basin, and paper towels)  for the hand washing demonstration.   The teacher tells the class, “Now I am going to wash my hands.  Please look and listen.  Do not repeat.”  The teacher says all the commands in the “Washing Your Hands” sequence [Handout 7] and performs the actions in front of the class using soap, water and paper towels.  The students in the class watch the teacher and listen to the commands.

Now distribute bars of soap and the paper towels to the students. The teacher tells the class, “Now we will wash our hands together.  Please listen and do the actions.  Please do not look at [Handout 7] and please do not repeat.”
The teacher says the commands, and the students and the teacher perform the actions together.  If some students start to repeat, tell them that the class will repeat in a moment.

Next the teacher tells the class, “Please take out [Handout 7].”  Now the teacher reads each line in the sequence two times and the students repeat. 

9.  TPR Variations:  Washing Your Hands
Ask for a student volunteer to read the sequence to the whole class.  The student stands up and reads the sequence from [Handout 7] to the class. The whole class listens and performs the actions on cue.

Now call on one of the students to read the sequence.  A student stands up and chooses a partner who will wash her hands using the props in front of the class. It is important to call on students to read and not depend solely on volunteers who are probably the stronger students in the class.  

10.  Washing Your Hands:   Pair Practice
The teacher tells the students, “Please stand up and find a partner.”  The students stand up and find a partner.  One student will read from [Handout 7] and the other student performs the commands.  The teacher circulates and works individually with students. If a student appears to have great difficulty saying the sequence, put that student in a threesome and have that student perform the actions of the sequence together with another student. 

11.  Reading “Cover Your Cough” Flyer
Distribute the “Cover Your Cough” flyer [Handout 8].  Students read the flyer silently individually or in pairs.  The teacher circulates to assist students when necessary.

Next the teacher shows the class the enlarged “Cover Your Cough” flyer and points to the words in big print and asks the students, “What does the poster say?”
The teacher points to each individual picture on the enlargement and has the students describe what they see.  Ask the students, “What do you see in picture 1?  What do you see in picture 2?” and so on.  Some students may read the answer from the paper.  Don’t let them.  Instead say to the students, “Talk to me.  Tell me what you see in the picture.  Don’t read.”
When the students identify the last picture as hand sanitizer, write the words “alcohol-based hand cleaner” on the board and explain that this is another name for hand sanitizer.

Then take out a bottle of rubbing alcohol and tell the students, “This is alcohol.  The hand sanitizer has alcohol.” If the students don’t recognize the bottle, let them smell the alcohol.  Ask the students, “Do you have alcohol in your house?  What do you use it for?  Where can you buy it?”
Now walk around the classroom with the hand sanitizer and show the students where it says “alcohol” on the bottle. 

Then read the flyer together as a class.  Explain the meaning of “upper sleeve.” Ask students if there are other words that they do not know.

After the reading, tell the students, “We should wash our hands for 20 seconds.” Following the command sequence in [Handout 7], the teacher models how proper hand washing does take about 20 seconds. Then count to 20 and have the class mime washing their hands following the steps in [Handout 7].

Tell the students that the government has created this flyer/poster to teach people how to avoid getting swine flu.  You may need to explain this in the students’ native language.  Also, tell the students that the government has printed the flyer in different languages.  Offer students the translation in their language. 

12.  Final Product:  Making a Poster about H1N1 Flu
Once again show the students the enlarged “Cover Your Cough” flyer.  The teacher says to the class, “This is a poster.  A poster is a big picture.”  The teacher should point to other posters in the classroom.  Tell the students that there are often words on a poster. The teacher says, ”Today you are going to make a poster about how to stop swine flu.  In class we talked about the importance of washing our hands and using hand sanitizer.  Now I’d like you to make a poster about what you learned about H1N1 flu.”
Divide students into groups of three and four.  Give each group a large sheet of newsprint, markers and/or crayons to make the posters.  Allot about a half hour for this activity.  At the end of the time period, display all posters for the class to see.  The teacher comments and invites students’ comments on the posters. 

End of Day 5
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